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School: Timbercroft Primary School 
 
Head/Principal: Debra Joyce 
 
IQM Lead: Debra Joyce 
 
Date of Review: 18th May 2020 
 
Assessor: Jane Whitehurst 
 
 
IQM Cluster Programme 
 
Cluster Group: Star Makers 
 
Ambassador: Pauline Roberts 
 
Date of Next Meeting: To be confirmed 
 
Next Cluster Group Meeting Focus: To be confirmed 
 
Sources of Evidence during IQM Review Day: 
 
The school submitted accurate documentation of their own evaluation of progress 
including their review of their Action Plan.  Other documentation reviewed as part of 
the process included Curriculum development, examples of Big Outcome planning and 
expectations, Inset training information including the Talk for Teaching approach, 
Attendance and Place 2 Be documents.  Other evidence that was used to complete the 
review included the DFE website, the Ofsted Report and the school website.  
 
Discussions with: 
Headteacher/IQM Lead. 
 SEND Team.  
Teachers. 
Support Staff. 
Pupils – representatives from School Council and Anti-Bullying Ambassadors. 
Parents. 
 
Additional Activities:  
 
A review of the school was undertaken using Google Hangouts and telephone 
conversations because of the COVID 19 Pandemic.  From the online meetings, an action 
plan for 2020 was discussed and agreed.  The meetings highlighted the commitment 
and passion that the school has to Inclusion.  
         
  



Assessor’s Evaluation for the IQM Flagship Project   
  

© Inclusion Quality Mark (UK) Ltd                                                                                                      2019/2020 

 
Evaluation of Annual Progress towards the Flagship Project  

 
The School’s progress from the previous year was based on continuing to embed and 
build upon existing and new initiatives and projects that the school has undertaken over 
recent years.  Leaders were also keen to sustain good practice with changes to the staff 
team for the academic year 2019 to 2020.  The team has also continued to develop its 
whole school approach to emotional wellbeing and mental health.   
 
Intended Outcome 1 – To consolidate the intended outcomes and review of 
intended outcomes outlined in 2018/19. 
 
Sensory Garden 
 
The importance of the outside environment contributing to children’s wellbeing has 
become more important over recent years.  At Timbercroft the Headteacher explained 
how the Sensory Garden has been a focus of development since her appointment in 
2014.  The space had been previously developed as a garden but was not being used. 
Over time the garden has become a popular environment for the children to use with 
the purchase of resources such as Cowbells, a Finger Board as well as careful planting 
that promotes the use of the Senses.  Over the last year children across the school have 
attended a Gardening club that has enabled them to take ownership of the space as well 
as develop a voice in its future developments.  The planned developments include an 
Arbour and a water feature to stimulate sensory needs and learning.  
 
Data and impact of interventions 
 
Members of the leadership team spent some time reviewing data and the impact of the 
various interventions that were in place across the school.  Following the detailed 
review, a decision was made to reduce the number of interventions that led to children 
leaving the classroom and missing first quality teaching.  The school has retained a 
small number of interventions where there was evidence of children making good 
progress from the intervention.  Leaders explained that they were continuing with 
“Dynamo Maths, Lexia and specific Speech and Language interventions that the Speech 
and Language therapist recommended for individual children.  
 
In evaluating the impact of the changed approach, the team had noted that internal 
school “data shows the gap between SEND and NON-SEND is narrowing.  Where 
children have significant difficulties, the curriculum has been adapted for them to access 
life skills and areas of learning that are significant to them.  The gap between EAL and 
non EAL and gender has continued to close”.   Leaders are very aware of the impact the 
pandemic lockdown may have had on furthering the gap between disadvantaged and 
non-disadvantaged pupils.  The team has therefore highlighted this particular group as 
needing significant support when returning to school.   
 
Curriculum Review 
 
The curriculum at Timbercroft has been in place over the last five years and was 
designed “originally to look at the interests of children and teachers”.  An Ofsted 
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development from October 2018 was for the school to further improve “pupils 
acquiring a deeper understanding in subjects such as modern foreign languages, RE and 
geography to match the substantial progress in English and Maths.”  The new Ofsted 
framework also highlights the importance of a broad and balanced curriculum that 
develops the knowledge and skills that children will need to “take advantage of 
opportunities, responsibilities and experiences of later life”.  The team at Timbercroft is 
“rewriting our curriculum in order to address the development of cultural capital” at the 
school.  The History and Geography Subject leaders have led the initial changes with the 
development of “policies for progress”.  The Deputy Head explained that the policy 
would consider “how to get every child motivated in the subject, look at what the 
subject is like at Timbercroft, what we do to engage the children, the transferrable skills 
that children can develop”.  Leaders have also focused on ensuring that key festivals and 
events are carefully planned and ensure that activities are not a token gesture but 
valued by the whole school populations.  The staff teams have developed subject 
specific vocabulary that the children will learn over time.  The development of 
Knowledge Organisers is planned for next year to further support the children in 
developing the knowledge and skills they will need to embed their learning in their 
long-term memory.  
 
The school has already established its “Big Outcomes” approach which each year 
enables a year group to implement a special outcome based on the learning for that 
theme.  In previous years the Outcomes have been much more teacher led, this year the 
team let the children lead the learning.  An example of a Big Outcome was shared in 
relation to the topic on Egyptians that Year 4 had studied.  The children had created 
Horrible Histories i-movies based on the knowledge they had learnt over the term.  
They had been able to write their own scripts and then plan a Movie Night for their 
parents to attend which included tickets, the sale of refreshments and the opportunity 
to purchase the DVD.  The money raised from the event goes back to something the 
children would like.  
 
Leaders have seen “children taking ownership of their learning” as they have increased 
the children’s opportunities to lead the learning.  Monitoring visits have seen children 
improving their independent skills as they “use the learning walls… go and get their 
own resources and only access the teachers for support as a last resort”.   A suggested 
development would be to consider the work of John Hattie’s Visible Learning 
approaches to develop the wider curriculum learning journey as part of the themed 
displays.  
 
The importance of Assessment for Learning was acknowledged as contributing to 
children’s understanding and progress.  Teachers were developing opportunities for 
collaborative learning within their classes.  Staff had created videos reflecting the range 
of learning approaches that they were using in the class to develop their independence 
which were shared as part of the virtual review.  These reflected the children’s ability to 
develop their independence as well as the focused teaching approaches teachers were 
using from their Assessment for learning approach.   
 
The importance of improving Cultural Capital particularly for disadvantaged children 
has led to the purchase of two sets of Augmented Reality equipment.  The Computing 
Subject Lead and Year 2 teacher explained that two sets enabled sixteen children to be 
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able to use the equipment during a session.  Children are able to feel as though they 
were in the Barrier Reef or in Space so helping them to develop their understanding of 
these different environments. 
 
The commitment the team has to improving children’s knowledge and skills was 
evident throughout the conversations during the review reflecting the school’s vision of 
both effective teamwork and staff and children “conquering challenge to allow for 
future success”.  
 
Speech and Language Input  
 
The Speech and Language therapist has been able to train more staff on the “Bucket 
Approach” over the last year.  The SEND team have been able to ensure more children 
access the strategy and have been able to see improved self-regulation for those 
children.  Staff have also had training from the Speech and Language Therapist on 
identifying speech and language concerns as well as implementing the 
recommendations. 
 
In the EYFS the Learning Mentor has been allocated two days a week to work with 
children in Reception.  The focus has been to develop their social skills as well as their 
speech and language.  During the review she explained that she “takes them to have 
quality time …..teach them to listen to each other……some can’t sit still…..bit of a circle 
time”.  Leaders reflected that the intervention had improved children’s speech and 
language as well as social skills.  
 
Talk for Teaching 
 
The importance of professional development to improve the quality of teaching has 
been recognised for many years.  The new Ofsted framework identifies that both good 
and outstanding leadership and management should reflect “leaders ensuring that 
teachers receive focused and highly effective professional development.  Teachers’ 
subject knowledge, pedagogical and pedagogical content knowledge build and develop 
over time”. 
 
At Timbercroft the team has been introduced to the Talk for Teaching Strategy based on 
the book by Paul Garvey.  The approach is based on staff having the opportunity to work 
in Triads and learn from each other using observation and discussion.  Both teachers 
and support staff spoke enthusiastically about the approach with comments such as 
“more invaluable than any other book….real open door policy……creates a good culture 
to learn from each other……positive experience…..dialogue with other staff 
members…..able to find out about strategies to use with other children…..new staff able 
to see expertise…really good TAs included”.   It was evident that the staff team felt 
valued by the approach and that it was supporting the development of new knowledge 
and skills.  
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Intended Outcome 2 – A whole school approach for emotional wellbeing and 
mental health. 
 
Place2Be and Attachment 
 
Leaders have completed the Place2Be training and developed a series of workshops to 
support staff training.  A mental health and vision statement have been developed with 
staff and a policy is in the process of being written for both the school and the Multi 
Academy Trust.  Leaders found the training extremely supportive and it has led to the 
planned introduction of Zones of Regulation across the school as part of the new 
Flagship Action Plan.  The school team has also written a Bereavement Policy to support 
children and staff following the COVID 19 Pandemic.  
 
A member of the school team has attended the Youth Mental First Aid training for 
Primary schools.  Staff commented on the positive impact of the course providing “the 
different agencies who can support us and we can talk to” as well as “strategies that we 
can put in place”.  The school has also established a Mental Health Champion. 
 
Alongside the “Talk for Teaching” professional development approach training has been 
focused on developing teacher understanding of children’s social and emotional 
development linked to Attachment theories.  The headteacher referenced the book 
“Inside I’m hurting” by Louise Bomber as a text that enabled her to reflect further on 
effective strategies for children with social and emotional needs that stem from 
attachment issues.   The importance of all staff understanding the issues that may arise 
from attachment led to whole school training using the text.  The staff team commented 
on the value of the training in developing an “open mind and now being able to unpick 
behaviour and analyse why”.   The staff team talked about the changes that they had 
made to improve the environment at lunchtime for specific children.  One child has the 
option of bringing in their own lunch on certain days to the development of a lunchtime 
club run by the learning mentor.  The children were very positive about the club 
explaining that it “had lots of activities…. some people go regularly”.  The provision of a 
Worry Box in the hall has also been used regularly by the children.   
 
All the discussion with the team reflected a passion about getting it right for all children 
and helping them to develop strategies to deal with the challenges of life.  The 
leadership team’s commitment to the staff was reflected in the planned training on 
wellbeing that had been organised.  Training from the local CAMHS team on resilience 
and stress management had been delivered to staff.  Staff are also able to access outside 
agencies to discuss any concerns they may have linked to their work in school. 
 
Anti-Bullying 
 
The school has established Anti Bullying Ambassadors who have been working closely 
with staff members to promote an anti-bullying ethos across the school, “we meet every 
two weeks”.   The Ambassadors accessed training on their role through the Diana 
Award.  The children were able to explain the developments they had put in place from 
a child friendly “antibullying leaflet, the development of kindness stickers”, to their roles 
outside on the playground.  Assemblies also contribute to the approach including 
presentations on “cyber bullying ….teaches everyone about how to stay safe”.   Parents 
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were also aware of the focus on antibullying explaining that they were “updated on 
antibullying week activities when they were introduced”.  To increase the anti-bullying 
voices of the children the School Councillors have been working closely with them.   The 
children were keen to explain that their school was “very inclusive, anyone welcome to 
our school…. always willing to help each other..”. 
 
Attendance 
 
The school team has continued to develop strategies and approaches to address their 
persistent absence concerns.  Leaders explained that in some cases the challenge was 
linked to children’s specific needs as well parent mental health issues.  The Learning 
Mentor has been able to work with individual children and support them in explaining 
why they are not in school.  In many cases the team has realised that it is a whole family 
issue and has then been able to offer support to the family.  
 
The children were extremely enthusiastic about the Fun Filled Fantastic Friday sessions 
that they are able to have as part of the celebration of full class attendance.  They 
explained that the activities were planned at the beginning of the year and that there 
was a spinning wheel that was spun to decide on the activity.  The importance of being 
able to celebrate achievement as a whole class was valued by all the children and 
reflected the comment that at Timbercroft “we are always kind to each other”.  
 
 

Agreed Actions for the Next Steps in the Flagship Project   
 

The team at Timbercroft have successfully met their targets for the last year.  They are 
keen to continue to embed their work on Mental Health and Wellbeing.  The focus for 
the year will be to introduce Zones of Regulation across the school.  The team are also 
very aware of the challenges many of their children have faced during the COVID 19 
Pandemic and part of their work will be to address the needs of the children.  
 
The team will also be supporting Millennium Primary School in completing the IQM 
Award.  
 
The title of the project for the year is Sharing is Caring.  
 
The team has developed a detailed action plan that shows the planned developments 
over the next year.  
 
The Impact of the Cluster Group  
 
Members of the Timbercroft team have been able to attend the cluster meetings over 
the last year.  Leaders have been able to reflect on the experience of visiting the other 
schools and the input that they received.  It was evident that each visit had offered the 
opportunity for the team to reflect on their own practice as well as implanting some of 
the different ideas.  The visit to Tidemill Academy has led to the planned introduction of 
Zones of Regulation as the Flagship Project.  The Kingsdale cluster meeting enabled the 
school team to discuss the use of Nurture groups and introduce a Social Skills Group. 
The final meeting at Newlands School looking at The Relationship for Learning 
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Framework also led to school discussion about how it could be used at Timbercroft.  
The opportunity to visit other schools as part of the Cluster is valued by the team at 
Timbercroft.  

Overview 
 

The team at Timbercroft is passionate about inclusive education.  There is a strong 
sense of teamwork, “we work as a team… we are all involved”.   There is a strong 
commitment to seeing children as individuals as one member of staff observed, we are a 
school “where all children’s needs are met”, another member of the team commented “if 
we see a need we will fulfil that need”.  
 
Parents described how special the school is from the way “the school has supported my 
child…  they are very accommodating and will always include children…. very 
impressed with the ways that they help….they put things in place”.  The school “really 
does have an open-door policy”.  Parents are also encouraged to be involved in the 
school from the multi-cultural summer fair that they support to the Aspiration and 
Achievement week that is planned yearly. 
 
The importance of the learning environment as a significant contributor to children’s 
progress and development was reflected from the enthusiasm of the team at 
Timbercroft to provide a virtual tour of the school.  The SEND team was able to 
illustrate the passion and enthusiasm they all have to create spaces “where all children’s 
needs are met”.  The recently developed Sensory Circuit Room demonstrated the 
commitment that the team has to reviewing and improving opportunities for the 
children.  The team was continuing to develop the environment to provide a safe setting 
for the children that access the room.  The team explained that “twenty children are able 
to access the room, not just those with SEN…….children with attachment issues or low 
self-esteem or confidence” also use the room.  An individual programme is developed 
for each child.  The school also makes good use of its Teaching Kitchen which enables 
both children and parents to develop their cooking skills.  
 
Leaders have used the Book “Inside I’m Hurting” to develop staff knowledge and 
understanding of Attachment.  The introduction of the Talk for Teaching approach to 
professional development was highly valued by the staff team.  Staff reflected on being 
valued and encouraged to take risks in their teaching and development.  Leaders listen 
to staff’s ideas and are brave enough to let them have a go at implementing those new 
developments.  Comments included “we are all able to take risks, we are not complacent 
and we support each other”.  
 
The changes to the curriculum allowing the children to have more ownership of the 
learning has led to improved motivation and engagement.  Children enthusiastically 
described some of the Big Outcome themes they had engaged in from a focus on 
“architecture and the environment considering how would the school look and be eco-
friendly” to producing a concert for parents to attend.  Staff also spoke with confidence 
about the approach describing an example based on “The BFG” that led to “playscript 
writing, character descriptions as well as design and technology foci on food and 
potions”.  There is also a commitment to ensuring the Basic skills are in place with the 
use of Pie Corbett for writing development as well using the Ruth Miskin Approach to 
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Phonics.  Leaders consistently monitor outcomes and review approaches to ensure 
children continue to make progress.  
 
The team is committed to their children and families and is constantly looking for new 
ways to ensure all children are included.  
 
Having discussed the progress made since the last IQM review and the school’s plans for 
the future, I am of the opinion that the school should continue to hold Flagship School 
status and be reviewed again in 12 months’ time.  
 
Assessor: Jane Whitehurst 
 
Findings confirmed by Inclusion Quality Mark (UK) Ltd:  
 

 
…………………………………………. 
Joe McCann MBA NPQH 
Director of Inclusion Quality Mark (UK) Ltd 
 
 
 
 

 
 
 
 
 
 

 


